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Aims and Vision

Curriculum Intent
At Chellaston Junior School, we ask, “Why?”. Our curriculum is based on developing enquiring minds.
Through our curriculum, we teach our pupils core knowledge, which then equips them with the
ability to showcase their reasoning skills. We want our children to ask ‘why?’ and develop their
independence and resilience to answer their own questions for themselves.
We encourage and foster pupils’ creative thinking, allowing them to explore and respond to the
world we live in, through the curiosity of asking ‘why?’
At Chellaston Junior School, we never put a ceiling on what pupils can achieve; we stretch them so
that each pupil can reach their full potential. We adapt our curriculum to suit the needs of all our
learners. Our adaptations allow equality of opportunity for every child; no pupil is left behind.
Curriculum Intent for English
Our English curriculum encourages children’s creativity and develops their ability to communicate, in
both written and spoken forms, with the world around them.
We strive to increase our pupils’ enjoyment, fluency, confidence and understanding by immersing
them in a rich variety of quality texts.
Authentic audiences and real purposes for writing provide our children with the desire to ask
themselves ‘why’ and ‘how’ their writing can best meet the needs of the reader.
We use a wide range of teaching and learning tools including film and imagery, modelled, shared,
and guided writing, and peer editing and discussion to support our children in the writing and
reading process. Encouraging our pupils to take pride in their writing, we expect them to employ
spelling conventions and standard English that clearly progress as they move through the school.
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English Reading Policy Aims
We aim to ensure all staff, children, parents/carers and Governors are aware of the aims for learning
and teaching Reading at Chellaston Junior School and that these are consistently applied.
We expect School Staff:
•

To promote a confident, positive attitude towards the learning and use of reading, in explicit
reading lessons and as part of wider curriculum learning, making it an enjoyable experience;

•

To promote confidence and competence with decoding whilst building stamina for reading,
which includes reading larger sections of text and reading with speed and purpose;

•

To promote confidence and competence with decoding and comprehension strategies;

•

To provide a variety of text choices: fiction, non-fiction, poetry, songs and plays;

•

To promote pupil questioning throughout the reading process;

•

To provide the opportunity to connect ideas, make decisions and apply reading skills in a
range of contexts, including other subjects such as Science, history and geography;

•

To teach a practical understanding of the ways in which information is gathered, presented
and used for different audience and purposes and to make explicit links between reading
and writing;

•

To understand the importance of reading in everyday uses, especially in relation to essential
life skills, such as reading letters, reports, emails, completing enquiry based tasks and for day to
day communication;

•

To provide clarity for marking and feedback used during reading lessons;

•

To ensure children are well prepared for reading assessments throughout KS2 and SATs in Year
6 and that children can approach these with confidence.

We aim for Children:
•

To develop an enjoyment of learning through practical activities, reading and analysing a
variety texts, using whole class discussion, pair talk and solo work.

•

To develop the ability to connect ideas, make content decisions and apply their reading skills
in a range of contexts, including other subjects such as Science, history and geography;

•

To develop the ability to follow a line of enquiry, choose their own books for research, use in
internet, question source material validity and find answers to their enquiries and develop
further lines of enquiry;

•

To develop creativity and widening children reading choices by introducing children to a
variety of text types and authors;

•

To develop a practical understanding of the ways in which information is gathered and
presented;

•

To develop a practical understanding of how author’s manipulate language in texts to create
effects, including the use figurative language, bias, technical vocabulary, or appropriate
genre layout devices, whilst recognising that author’s may break rules to subvert meanings of
texts or create different effects.

•

To understand the importance of reading in everyday life, especially in relation to essential life
skills such as reading letters, emails, completing enquiry based tasks and for general day-today communication;

•

To move through the progression for reading during their education here (see Appendix 6);
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•

To foster positive attitudes towards reading by developing pupils’ confidence, independence,
persistence, resilience, discussion, reflection and co-operation skills and encouraging stamina
for reading.

We want the Parents and Carers:
•

To be understanding and supportive of our aims in learning and teaching Reading;

•

To attend and contribute to Parent Consultation Meetings;

•

To support their children with reading at home (please refer to Homework Policy);

•

To praise their children for the good things that they do in reading;

•

To encourage their children to be enquiring and creative learners by encouraging questions
using ‘how?’ and ‘why?’;

•

To communicate and work with school whenever further support is needed to develop their
children’s reading skills, comprehension and understanding.

Governors will
•

To be understanding and supportive of our aims in the learning and teaching of Reading.

•

Appoint a designated link governor who will:

•

Meet with the English Subject Leader at least twice a year to find out about;
o

the school’s systems for planning work, supporting staff and monitoring progress;

o

the allocation, use and adequacy of resources; and

o

how the standards of achievement are changing over time.

o

Visit School and talk to pupils about their experiences of reading;

o

Promote and support the positive involvement of parents in reading

o

Attend training and other events relating to the reading curriculum;

o

Report jointly with the Subject Leader, to the governing body with recommendations, if
appropriate, at least once a year.

Implementation of the English Reading Policy
1. The basis for Teaching and Learning in Pupils’ Reading
Our teachers use the National Curriculum, Progression in Reading (appendix 6) and CJS on Track (see
appendix 1) to support their planning for the teaching of Reading.
Securing progression for all children and ensuring mastery of the curriculum is considered crucial.
Teachers use the CJS On Track to follow a robust skills progression that outlines what skills children
need to acquire and when, meaning all children are supported to access age related expectations.
Progression is reflected in the challenging text choices and progression in the ages of the texts
between Year 3 and Year 6.
Prerequisites for learning are built into planning, reading building blocks which may be impeding
understanding are identified and opportunities to ensure full mastery of concepts are provided
before moving on to new concepts.
There will be a breathe of texts across each year group, including fiction, non-fiction, picture books,
classic novels, poetry and songs.
Explicit teaching of reading takes place each week in 3 timetabled 45 minutes session, covering the
range of skills linking to Vocabulary, Inference, Prediction, Explanation, Retrieval and Summarising –
all lessons will cover more than one skill.
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Teaching and learning are differentiated to best match the needs of the class or set and the
individuals within it: children may need to pre-read or experience pre-teaching prior to whole class
reading lessons is appropriate.
If the needs of the children are best met following an alternative plan, which deviates from the
National Curriculum, then the class teacher and the Subject Leader discuss this and decide on a way
forward.
2. Teaching organisation
Children are taught explicit reading strategies in well-paced comprehension based lessons 3 times
each week for 45 minutes where each week’s lessons are link together by a theme. Children are
taught English for between 50 minutes and 1 hour daily in their own mixed ability class groups which
will not be set by ability. Mixed ability classes allows for equal opportunities for all children, challenge
for all children, and positive expectations that all children will achieve and make progress. At CJS, we
will not put a ceiling on any child’s learning through setting children for their English lessons.
Cross-curricular opportunities to use reading skills as part of the wider curriculum used in all other
subject areas:
•

the children will be given opportunities to practise their reading comprehension skills in
foundation subjects through research, active learning lessons, use of films, or being given
focused information gathering activities

•

The children will be given opportunities to read a wide variety of texts to support experiential
learning in the wider curriculum, from different genres appropriate to their Year group, as
detailed in the long-term and medium-term planning.

3. Planning formats
The School uses its consistent formats for long- and medium-term planning and this informs our
teachers’ weekly short term planning which relates to a different text each day so the children cover
a variety of genres, including fiction, non-fiction, poetry and song lyrics each year.
The long- and medium-term plans are written by the English subject leader and teachers are
expected to follow these. They are based upon the CJS On Track (appendix 1) and the National
Curriculum for English and link to the wider curriculum areas taught at CJS. These have been
designed to develop explanation, to promote enquiry and to encourage creative thinking and to
encourage children to explain their thinking, backing up explanations with evidence from their
reading and wider curriculum knowledge.
In all year groups, teachers supplement their planning with appropriate reading resources and books
from a range of sources, including the Educational Library Service, websites, Epic and book extracts
to ensure that regular opportunities are built in to all year groups for children to develop their reading
skills as part of the winder curriculum.
4. Teaching Reading
Class novel
•

It is imperative that children are read to for at least 15 minutes at least 3 times per week – the
teacher reads the class novel NOT the children.

•

The class novel should be challenging. The children should be able to access it, but it should
be a text that many of the class could not sit and read cover to cover independently. The
English Lead will maintain a list of books for each year group that could be chosen as a class
novel. Teachers are free to choose their own class novel but it must meet the above criteria.
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•

Only the class teacher should read the class novel aloud so that children fully get the best
possible understanding of it.

•

Teachers can use the class novel to model the reading practises they need to see from the
children during whole class reading sessions.

•

Quick quiz retrieval questions and recap questions are used once a week during a whole class
novel session to ensure children are retaining important retrieval information as they listen to
the class novel.

•

Class novel sessions need to include lots of recapping.

•

The English Lead will provide a suggested book list for each Year group to ensure challenge
and progression from Year 3 to Year 6.

Terminology
•

VIPERS - Vocabulary, Inference, Prediction, Explanation, Retrieval, Summarising form the core
and need to be linked to the questioning

•

The phrase ‘authorial choice’ needs to be referred to frequently during whole class reading
sessions.

•

Children will be asked to APE (Answer, Prove, Explain) their thinking and answers using
sentences stems when writing in books or during class discussions or paired work(appendix 7)

•

Children will use sentence stems during whole class discussions to improve oracy using the ABC
format: Agree, Build, Challenge (appendix 5).

Whole class reading
•

All children have the opportunity to read aloud across the three 45 minute reading sessions
each week

•

Teachers might read some of the text for modelling purposes, but children should do the
majority of the reading aloud. The text should always be read aloud

5. Cross curricular learning
Opportunities are used to draw reading experiences out of a range of activities in other subjects,
such as in Science, History, Geography and other subjects studied, to enable children to read for
authentic reasons in both real life and academic contexts to answer their own questions based on
‘why?’ and ‘how?’.
During registration time, ‘morning challenge’ may engage pupils in a reading-based activities which
may be linked to a variety of areas of the curriculum
6. Resources
The use of English reading resources is planned into our learning and teaching as much as possible.
We have a wide variety of good quality equipment and resources, alongside books, both tangible
and ICT based, to support our learning and teaching:
• Bug club
• Epic
• Amazon Kindle accounts
• Book extracts (https://www.lovereading4kids.co.uk/ )
• ELS (Educational Library Services)
• Music and songs
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• Poems
• Spelling Shed resources and games (Website based)
• Spelling card activities (laminated set in each classroom)
• CJS Year Group Spelling lists
• Use of age appropriate websites, particularly for non-fiction/news
These resources are used by our teachers and children in several ways including:
•

To extracts to for reading comprehension lessons and to introduce children to a variety of
different authors and genres;

•

To provide models of ideas for grammar, vocabulary and punctuation in different genres;

•

Providing a context for the application and practice of reading skills for different purposes;

•

To provide opportunities for children to promote independence in their learning and to
encourage children to follow their own lines of enquiry or to read more from authors they have
enjoyed learning about.

7. The Reading Lesson: Good Practice
A Typical Lesson
A typical Whole Class Reading lesson at CJS may be structured like this:
•

Teacher may model reading, which they will also do when reading the class novel, and
children taking turns to read different parts, but children should do the majority of the reading
aloud. The text should always be read aloud

•

Children to read aloud most of the text during whole class reading (see the Hearing children
read good practise section)

•

The first 15 minutes focusing on reading the text – text should take no longer than 15 minutes to
read

•

Occasionally a small part of text may be kept behind for the children to read independently
for the ‘solo work’ section, but this is an approach that should be used sparingly.

•

Children do a very short retrieval quiz (quick start) that should not require much, if any, looking
back over the text

•

After this, any unfamiliar or potentially limiting vocabulary should be explored and read
around for a few minutes. This should be accompanied with pictures/visuals where possible for
a deeper understanding. (Vocabulary and quick start can be switched using teacher
discretion).

•

Deeper thinking questions or activities should be presented one at a time

•

These should take three forms: individual thinking, partnered talk and solo work. Children
should get into the routine of knowing what each of the three forms requires of them.

Initial quiz (quick start):
•

Consists of retrieval questions only.

•

All of the questions presented at once.

•

3-8ish questions, depending on text length/age/teacher discretion.

•

Teacher discretion on time given to answer but around 5 minutes is ideal this can be reduced
as they get older.
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•

The questions should not require the children to do much referring back to the text particularly the initial questions.

•

Accessible for all.

•

This quick start quiz should be self marked at the end - very quick.

•

The teacher circulates and assesses and this time can be used to address misconceptions.

Initial quiz (quick start) scaffolding for differing abilities might include:
•

Signposting to parts of the text.

•

Modelling scanning.

•

Ad lib multiple choice.

•

If some children only answer one of the questions but have it explicitly modelled to them in this
time, that is progress. For example: ‘who is the main character’ - if a child did not know, they
would need the concept of main characters explained to them and how to find this in a text.
Next time they come across this question they will be better equipped to answer it.

•

Write your own questions for me.

•

Find quotations to prove.

•

What wrong answer might someone come up with? Why?

Individual thinking:
•

These questions consist of one or two part questions that the children answer in their book as
soon as either the teacher or another student has read the question aloud. One question at a
time. Questions will usually have a ‘right’ answer.

•

Answered in silence.

•

A couple of minutes answering time per question max.

•

Often, as soon as pen hits paper, we can assume children have a good idea of the answers to
these questions, so it doesn’t matter if the children don’t finish committing it to paper.

•

Teacher circulates, checks answers over shoulders and addresses misconceptions - challenges
children - why do you think that? How do you know?

•

Children should need to make reference to the text to support answers – these are not
necessarily always direct quotes.

•

At the end, answers given orally and children agree/build on/challenge - time to correct and
reflect. This part includes modelling of how answer was found - sometimes the teacher models,
sometimes peer modelling is used to encourage explanations.

Individual thinking scaffolding might include:
•

Expanding further on what the question is asking.

•

Modelling with a similar question or rewording a question in a different way.

•

Direction to part of the text.

•

Modelling of scanning and skimming a text.

•

Adding in multiple choice options.

•

Asking a child to prove their answer – this also links to improving reasoning skills in mathematics
and other curriculum areas and encourages the children to explain ‘why?’ or ‘how?’

•

Offering a different answer (sometimes right, sometimes wrong to check how well children can
tackle a misconception).
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•

Asking what wrong answer someone might come up with and as ‘why?’ that might be offered
as a wrong answer – encourage children to look for questions that may be designed to ‘trick’
or ‘trip up’ and to encourage deeper thinking.

Partnered talk:
•

This is mostly done between two children.

•

Partner talk should be structured by the teacher in a way that demands both children to have
been given the opportunity to speak.

•

These questions won’t necessarily have a ‘right’ answer – the rationale is to provide discussion
points.

•

Partner talk can involve scripting answers together.

•

This work can be ‘gamified’ or made competitive - for example - find evidence that this is a
horror story - partners with the most after three minutes win.

•

The expectation should be on children to be able to give their answer and recall any different
thoughts their partners had. This will encourage the children to develop their oracy, which they
will need for reasoning in mathematics and other curriculum areas.

•

The teacher should circulate, listen and interject or stretch where necessary (see scaffolding).

•

Children do not necessarily always need to write anything down during this part, but can be
invited to if it helps them structure their thoughts and response. This does not require marking if
it is being used to help children to structure their thinking.

Partnered talk scaffolding might include:
•

Carefully thought out partnerships.

•

Providing answer/oracy stems.

•

Using non-negotiable vocabulary. E.g. ‘I noticed that…’ ‘The author intended…’

•

The partner talk time is structured so both participants speak.

•

The children sometimes use time for scripting answers together.

•

Direction to parts of the texts and showing partners how to do this for each other.

•

Modelling speaking to a partner - agreeing/building on/challenging.

•

Modelling scanning and skimming skills.

•

Probing questions.

•

Asking for evidence to prove their response/opinion/idea.

Solo work:
•

This is the end of the lesson and is a longer task.

•

Tasks should be in the style of tasks found in the ‘reading strategies pedagogy’ (see appendix
4).

•

Tasks should be completed independently.

•

Teacher needs to circulate the room and address misconceptions and live mark.

•

Lots of discussion at the end - agree/build on/challenge and children can self-reflect and
annotate their own answers with purple pens to show their reflection and learning.
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Solo work scaffolding might include:
•

Teacher circulating the room to address misconceptions and live mark and give feedback or
ask children to explain or prove their answers on a deeper level.

•

Teacher/TA could also pull in a group based on what they have seen so far and complete the
activity as a guided task.

•

Explicit modelling of task can be included.

•

Clues given to allow a child to reach the answer.

•

Minimising the task - in ranked vocab children may be required to rank 8 words, for example this could overload some children so you may say ‘ok, if this is hard for you this time, let’s think
about the top and the bottom one, with really good explanations - you can start filling in the
middle if you get time’.

•

Showing previous examples completed by children.

Hearing children read aloud good practise:
•

Basic reading aloud - children take sentences or paragraphs depending on text
length/sentence length/proficiency

•

Echo reading - teacher reads exactly how text should sound and asks a child to ‘echo it’
giving constructive feedback as appropriate

•

Choral reading - pairs, groups or the whole class read aloud at the same time. (This approach
should be used more sparingly than the others but works well for poetry or picture book
reading)

•

Drop ins - if a child has not read aloud to the class due to proficiency, the teacher should
‘drop in’ with them during an activity and hear them reread part of the text. This should not
happen during ‘partnered talk’. These children can also be targeted on Monday and Friday
to reread short segments of the class novel to the teacher, as they will have already been
exposed to potential stumbling blocks like character and place names.

•

Teachers need to model reading aloud to the children, using expression, and showing how to
use punctuation

•

Encouraging the children to ‘fill the room with their voice’ and allowing children to start again
if they are not loud enough

•

Encouraging children ‘try that word again’ using decoding strategies, such as phonics, partial
word recognition, familiar or similar words

•

Modelling and encouraging self-correction when reading aloud and drawing explicit
attention to it

•

Modelling that word substituting that doesn’t make sense can change the meaning
completely and how to spot it - did that word make sense in that sentence? Why? Try reading
the word again or thinking about what word it could be contextually.

8. Children’s Recorded Work in Books
Curriculum Journey Books
•

Work in reading lessons will go into the Curriculum Journey books. This will include learning
during reading comprehension lessons, learning linked to reading, grammar, spelling,
vocabulary or punctuation in daily English lessons and work from reading in the wider
curriculum.

•

Links will be made to the termly themes or science topics to support learning and will link to
previous learning to support knowledge retention over time.
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Quick start quiz work and solo task work will be completed in books in order to raise standards, to
monitor progress and to increase aspirations of all stakeholders.
9. Reading books
Children will take home a reading book from the library which will be from a book band based on
their reading age. The book bands are as follows:
White/Yellow - < 5 years
Orange – 5 – 6 years
Green – 6 – 7 years
Brown – 7 – 8 years
Grey – 8 – 9 years
Blue – 9 – 10 years
Red – 10 – 11 years
F – 11 years +
There are also sets of phonics books from Oxford Reading Tree, Read Write Inc, Collins Big Cat, Project
X and Wellington Square for children who need extra support with decoding across school.
Children will be assessed for decoding at the start of the school year using a combination of Salford
and Hodder Sentence Recognition tests. The teachers will use this information, alongside their
previous year’s teacher assessment and end of year formal assessments to determine which age
book band
10. Provision for Pupils Identified as More Able
Our differentiated and personalised teaching in reading targets the needs of individual pupils. In
each year group, More Able pupils are identified.
CJS On Track (appendix 1) and Progression in Reading (appendix 6) allows for provision beyond the
specific year group when children have a deep understanding of their Year Group objectives. To
achieve Greater Depth, children must securely achieve all year group expectations and the majority
of the following year.
Teachers will be able to identify their more able pupils. The development of our more able pupils will
be encouraged:
•

By using higher order questioning to challenge the pupils further, for example ‘Why has the
author used humour in the text?’ ‘How has figurative language been used to create effect?’
‘What is the moral of the story? Use evidence from the text to explain your answer.’

•

Asking children to explain and articulate their learning and understanding of a concept to
another pupil.

•

Promoting the use of enquiry about their own reading, for example, ‘Why has the author used
a specific word or phrase?’ ‘Why does the front cover or blurb make me want to read that
particular book?’

•

Moving teaching forward beyond the current year group objectives to those children who are
ready for that challenge.

•

By allowing these children to be creative and experimental and to make choices about their
own reading – by offering short extracts of books, non-fiction, poetry, or using songs children
will be encouraged to seek out different authors or read classic children’s books.
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•

By providing opportunities for the children to apply their reading skills in a range of situations for
different purposes, including learning and reading for pleasure.

•

By fostering a culture of high expectations through quality marking and feedback.

11. Pupils with Special Educational Needs
Teachers at CJS recognise that some children may need specific help with reading skills e.g. if they
are dyslexic, although they may also have other strengths within the subject. Pupils with learning
difficulties in reading may be supported by the class teacher or a classroom assistant where
appropriate. Learning will be differentiated by task but the aim will always be that the outcome, in
terms of knowledge acquisition is the same for all pupils. Teachers will seek innovative ways to support
less able learners. Pre-teaching of reading texts will also be used for some children prior to reading
lessons. Some children may require 1 to 1 reading with a teacher or other adult within the week: this
should not be happening during the whole class reading session.
12. Homework (please also to the School’s Homework Policy)
Homework (through Optional Homework) provides opportunities for children to: practise and
consolidate their skills and knowledge; develop and extend their techniques and strategies; and
prepare for their future learning through out of class activities and homework.
Children are expected to read at least 4 times each week at home and have their Home/School
diary signed by a parent/carer to communicate to the class teacher that this has taken place.
13. Communication with Parents/Carers
The School aims to involve parents/carers in their children’s learning as much as possible and to
inform them regularly of their child’s progress in Reading
Parents/carers have the opportunity to meet with child’s class/set teachers at least twice a year at
Parent Consultation Meetings and receive written reports during the year. They are also encouraged
to speak to their child’s class teacher at any point during the year, either informally or by making a
specific appointment.
Information about their child’s standards, achievements and future targets for writing is shared with
parents/carers at these times and also ways that parents/carers may be able to assist with their
child’s learning.
14. Assessment, Record Keeping and Reporting (please refer to the School’s Assessment and
Teaching and Learning Policies)
Assessment
Children’s standards and achievements in Reading are assessed using CJS on Track (see appendix 1)
and Progression in Reading (Appendix 6) in line with the School’s Assessment Policy. Assessment in
Writing includes:
•

Assessment for Learning (AfL) practices, on-going in the classroom and small group sessions,
through live marking, discussion, peer and self-marking and, most importantly, feedback of
children’s work against the shared Learning Objective. Teachers’ feedback should include
opportunities for pupils to improve their work or to explain answers in more depth, or to extend
the child’s learning by asking them to prove their responses using evidence from the text.
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•

Self/peer marking is encouraged during whole class reading sessions for quick marking of
retrieval questions and to ensure children reflect on the quality of their answers.

•

Formal assessments (termly age-related reading assessments) which analyse the extent to
which pupils are on track to meet end of year expectations, on a termly and annual basis.
These are recorded within the School’s electronic assessment system (Integris).

Assessments are used diagnostically by teachers to evaluate learning and inform planning. Teachers
analyse the performance of individuals and groups in their class and plan for improvement and
individual and small group intervention.
The Subject Leader analyses trends between groups, classes and year groups as part of a termly
analysis of teacher assessment data. She then feeds back to staff and offers support and guidance
for improvement where required. The subject leader provides a written evaluation of Teacher
Assessment data to the Head teacher on a termly basis.
The inclusion leader and SENCo analyse trends of relevant groups of pupils across the school and
they, too, feedback to staff and offers support and guidance for improvement where required
Children are helped to understand how they can improve through teachers’ precise feedback and
prompts. We do not expect teachers to have any other contrived ‘targets’ for their pupils.
Record Keeping
An assessment of learners’ skills in reading is recorded, as a Teacher Assessment, on the school’s MIS
(Integris) on a termly basis. Records of standardized test results are kept on a secure area, online, in
MARK.
Reporting
Assessment information for Reading, both standards and achievements, are shared with
parents/carers at Parent Consultation Meetings.
English (writing and reading) is reported on in detail in each child’s Mid-Year and End of Year School
Reports; both of which include information about the next steps for learning in the subject.
15. The Role of the Subject Leader
The English subject leader should:
•

ensure the development of a long and medium term plans for reading across the school.
These will be based on CJS On-Track, follow the National curriculum guidelines and will be built
around the school’s curriculum topics;

•

promote the integration of reading within appropriate teaching and learning activities;

•

manage the provision and deployment of resources and give guidance on classroom
organisation support,

•

inspire colleagues to deliver high quality teaching and learning opportunities;

•

analyse whole-school termly teacher assessment data and annual summative data (including
Year 6 SATs outcomes) to identify strengths and weaknesses in outcomes - planning for
improvement and liaising with teachers accordingly.

•

write, monitor and evaluate an action plan for Reading for the School Improvement Plan;

•

lead INSET within the school, and investigate suitable courses elsewhere;

•

act as a contact point between the school and support agencies, including (but not limited
to) other schools in the Trust and the Teaching School;

•

provide technical expertise;
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•

lead the evaluation and review of the school’s Reading policy;

•

monitor and review the Reading provision within the school.

16. Monitoring and Review
The Deputy Head teacher and English Subject Leader will monitor the effectiveness of this policy on a
regular basis. The Deputy Head teacher and English Subject Leader will report to the governing body
on the effectiveness of the policy at least annually and, if necessary, makes recommendations for
further improvements.
17. Equality Statement
At Chellaston Junior School, we actively seek to encourage equity and equality through our
teaching. As such, we seek to advance the equality of opportunity between people who share any
of the following characteristic:
•

sex;

•

ethnicity;

•

disability;

•

religion or belief;

•

sexual orientation;

•

gender reassignment;

•

age;

•

civil partnerships;

•

pregnancy or maternity.

The use of stereotypes under any of the above headings will always be challenged.
18. Inclusion
Our school is an inclusive school. We aim to make all pupils feel included in all our activities. We try to
make all our teaching fully inclusive. We recognise the entitlement of all pupils to a balanced,
broadly-based curriculum. We have systems in place for early identification of barriers to their
learning and participation so that they can engage in school activities with all other pupils. We
acknowledge the need for high expectations and suitable targets for all children.
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Appendix 1

CJS ON-Track
Year 3

Reading

End of Year Expected Standard

Year 4

Year 5

By the end of Y3 a child should be
able to justify their views about
books written at an ageappropriate interest level

By the end of Y4, a child should be able to read aloud
a wider range of poetry and books written at an ageappropriate interest level with accuracy and at a
reasonable speaking pace

By the end of Y5 a child’s reading
should demonstrate increasing
fluency across all subjects and not
just in English

The pupil can:
• read the book accurately and at
a speed that is sufficient for them
to focus on understanding what
they read rather than on
decoding individual words
• decode most new words outside
the spoken vocabulary
• read longer words with support
and test out different
pronunciations
• recognise themes in what they
read, such as the triumph of
good over evil or the use of
magical devices in fairy stories
and folk tales
• listen attentively and discuss
books and authors that they
might not choose themselves
• read, reread and rehearse a
variety of texts
• use contents pages and indexes
to locate information
• identify the language features of
some different text types
• begin to predict what will
happened and why events and
actions have happened using
evidence from the text
• comment on the author’s choice
of the words and phrases to
create mood and build up
tension or paint a picture

The pupil can:
• read most words effortlessly and work out how to
pronounce unfamiliar words with increasing
automaticity
• prepare readings with appropriate intonation to
show their understanding
• summarise and present a familiar story in their own
words
• read silently and then discuss what they have read
• attempt to match what they de-code to words they
may have already heard but may not have seen in
print e.g. in reading the word technical, the
pronunciation ‘tetchnical’ might not sound familiar
but ‘teknical’ should
• discuss language, including vocabulary, used in a
variety of texts to support the understanding of the
meaning and comprehension of those texts
• recognise the conventions of different types of
writing such as the greeting in letters, a diary written
in the first person or the use of presentational devices
such as numbering and headings in instructions
• use developed strategies to choose and read a
wider range of books including authors that they
may not have previously chosen
• understand, in non-fiction, what information to look
for before beginning and is clear about the task. The
child can use contents pages and indexes to locate
relevant information
• locate information quickly and effectively from a
range of sources using techniques such as the use of
headers and footers in a dictionary, text marking and
indexes

The pupil can:
• accurately read individual words
which might be key to the
meaning of a sentence or
paragraph thereby improving
comprehension
• recognise themes in what is read,
such as loss or heroism; and
• compare characters, settings,
themes and other aspects of
what is read
• understand the conventions of
different types of writing such as
the use of the first person in writing
diaries and autobiographies
• understand some of the technical
and other terms needed for
discussing what is heard and read
such as metaphor, simile,
analogy, imagery, style and
effect
• In reading non-fiction, knows
what information is needed to
look for before beginning a task
and knows how to use contents
pages and indexes to locate
information and applies these skills
across the curriculum
independently
• refer to the text to support
predictions and opinion (e.g.
summing up what has been
found, stating thoughts, finding
evidence, clarifying thinking,
justifying views)
• skim and scan non-fiction texts at
speed for research

Teachers should refer to the spelling appendix to the national
curriculum (Appendix 2) to exemplify the words that pupils
should be able to read as well as spell
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Year 6
By the end of Y6, a child’s reading should be fluent and
effortless across all subjects, not just in English
The pupil can:
• read age-appropriate books with confidence and
fluency (including whole novels, plays, poetry and nonfiction)
• read aloud with intonation that shows understanding
making the meaning clear to the audience
• work out the meaning of words from the context
• explain and discuss their understanding of what they
have read, drawing inferences and justifying these with
evidence
• predict what might happen from details stated and
implied
• in non-fiction, retrieve, record and present information
to the reader from a range of sources
• summarise main ideas, identifying key details and using
quotation marks for illustration
• evaluate how authors use language including figurative
language, considering the impact on the reader
• talk about the effects of different words and phrases to
create different images and atmosphere (verbs,
adjectives and adverbs)
• make comparisons within and across books
• compare characters, consider different accounts of the
same event and discuss viewpoints (both of authors
and of fictional characters), within a text and across
more than one text; and
• reflect on feedback regarding the quality of their
explanations and contributions to discussions.
• understand the majority of terms needed for discussing
what they hear and read e.g. metaphor, simile,
analogy, imagery, style and effect
• apply the skills of information retrieval e.g. in reading
history, geography and science textbooks, and in
contexts where they are genuinely motivated to find
out information, such as reading information leaflets
before a gallery or museum visit or reading a theatre
programme or review
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Appendix 2 National Curriculum Year Group Spelling Lists – Years 3 and 4

accident
accidentally
actual
actually
address
answer
appear
arrive
believe
bicycle
breath
breathe
Build
Busy
business
calendar
caught
centre
century
certain
circle
complete
consider
continue
decide
describe
different
difficult
Chellaston Junior School

disappear
Early
earth
eight
eighth
enough
exercise
experience
experiment
extreme
famous
favourite
February
forward(s)
Fruit
grammar
group
guard
guide
heard
heart
height
history
imagine
increase
important
interest
island

knowledge
learn
length
library
material
medicine
mention
minute
natural
naughty
notice
occasion
occasionally
often
opposite
ordinary
particular
peculiar
perhaps
popular
position
possess
possession
possible
potatoes
pressure
probably
promise
Reading Policy
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purpose
quarter
question
recent
regular
reign
remember
sentence
separate
special
straight
strange
strength
suppose
surprise
therefore
though
although
thought
through
various
weight
woman
women

Appendix 3 National Curriculum Year Group Spelling Lists – Years 5 and 6

accommodate

environment

parliament

accompany

equip

persuade

according

equipped

physical

achieve

equipment

prejudice

aggressive

especially

privilege

amateur

exaggerate

profession

ancient

excellent

programme

apparent

existence

pronunciation

appreciate

explanation

queue

attached

familiar

recognise

available

foreign

recommend

average

forty

relevant

awkward

frequently

restaurant

bargain

government

rhyme

bruise

guarantee

rhythm

category

harass

sacrifice

cemetery

hindrance

secretary

committee

identity

shoulder

communicate

immediate

signature

community

immediately

sincere

competition

individual

sincerely

conscience

interfere

soldier

conscious

interrupt

stomach

controversy

language

sufficient

convenience

leisure

suggest

correspond

lightning

symbol

criticise

marvellous

system

curiosity

mischievous

temperature

definite

muscle

thorough

desperate

necessary

twelfth

determined

neighbour

variety

develop

nuisance

vegetable

dictionary

occupy

vehicle

disastrous

occur

yacht

embarrass

opportunity
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Appendix 4 – Reading pedagogy strategies
Make your own subheadings - Thinking about non-fiction: in terms of summarising and retrieval: Give the
children short bursts of non-fiction (they could be about multiple different things in one session) and children
would need to think what subheading could introduce these pieces of information. Chn could reframe it as a
phrase and as a question.
True and False – Well thought-out true and false, where children have to really accurately analyse the
information they’ve been given to deduce whether the question given is true or false, but questions need to be
well thought out and ‘false’ ones have to be near misses.
Ranked vocab - A vocabulary task where a word is picked, for example ‘screamed’ and collect +synonyms.
Next rank them by how they convey meaning. So if it were a horror, and the word was screamed, 1 would
show the most fear and 8 would show the least fear. Discuss the reasons for ranking the words in the order the
children have chosen.
The five-word prediction - For prediction, show 5 words from the text (that purposely don’t give away much
about the text) and ask the children to predict what might happen, based on those words. Then 5 more words
or phrases (these could build on the prior words), but these should give more of an inkling about what the text is
about. Children can then adjust or rewrite their prediction, again with justification from the words. Then there’s
a bunch of talk about how and why the children changed their minds. Then read the text and discuss how
close we were.
One word summaries - Build this skill by getting children to summarise a character or an event in one word and
then going on to explain this word and providing evidence. For example, in the chapter where children meet
Miss Trunchbull in Matilda she might be described as ‘intimidating’ and we could find plenty of reasons in the
text to back this up. Older children could pick two or three words and justify them.
Quiz Notes - Best used with non- fiction texts with multiple paragraphs. Teacher can model the idea of reading
a paragraph and then taking notes of the important bits (even better, do two models, one taking notes of the
important bits and one taking notes of useless bits) and then read each paragraph/section and pause for
about two mins (adjust for length of text/age) for the children to make notes. Then get rid of the text at the end
and give the children a quiz. Where they don’t have the answers, explain why the information they omitted
would have been important. Doing this for a couple of days in a row (then revisiting it every now and again)
builds the skill of pulling out important information and also builds reading and writing speed.
If this Is the Answer, What Is The Question? - A good activity to make retrieval more interesting (and can also be
used for inference when children are more used to the activity). Consider the questions you would normally ask
the children to get them to retrieve, then give them the list of answers instead. Model through how to structure
the question and then get them to find and construct the questions for all the answers. This deepens scanning
and skimming skills as well as really deepening the understanding of exactly what is being asked in certain
questions.
Mood Tracking/Graphs - Find an extract where one character goes through a variety of different emotions
Construct a graph and decide on what the top of it will be and what the bottom will be. Consider what types
of emotions other than ‘happy and sad’ would warrant being at different parts of the graph. As the extract is
read together, pause at certain key parts and ask children to plot a dot on the graph and write a word
underneath it for how the character is feeling. Take some from around the room and discuss why they chose
that. Plot one together on the board. At the end of the extract join the dots to make a line graph and discuss
the journey the character has been on.
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Queries and Theories - Pick a text which has an air of mystery/ends on a cliffhanger/sets a story up. Read
through the text once together and then get the children to read through it for 5-10 minutes independently
and come up with ‘queries’. Explain these are just questions the reader asks themselves about what is
happening and why. Come back together and hear each others allowing children the opportunity to magpie
queries from each other. After this, give the children 5 - 10 minutes to write a ‘theory’ about what might
happen next/what might have happened in the text. Crime reports are brilliant for this. So is the prologue of The
Dream Snatcher by Abi Elphinstone. Text choice is key.
Draw It/Map It - Pick a short extract of text with a large amount of character or setting description. Read it a
few times with the children and unpick unfamiliar vocabulary. Then either get the children to independently
read and draw what has been mentioned or repeatedly read it to them as they draw it. For ‘map it’ if you had
an extract of text set across a whole house or an area like a bit of woodland or a spaceship, you could (with
some modelling) get the children to draw a map/floor plan of how they think the area is set out. This is more
difficult and takes a lot of practice but can get children really thinking spatially about a text and get them to
think more considerately about time lapses etc, which can knock onto their writing.
Sub It - This is a very simple activity but can easily expose the weaknesses of language that are quite often
prevalent in some children. You can do it with whole texts or single sentences, but you simply ask the children so
substitute a word for a suitable synonym. One example would be ‘the rain howled’ and you would ask the
children to substitute howled for a suitable synonym. This then lends to rich discussion about how the new words
change the meaning and the subtle effects of language change.
Seeing Colours - This can be used in several different ways: the best way is through a picture book, for example
The Dot by Peter H Reynolds. It can also be used with pictures/videos, or just through an extract of text where
colour is prevalent and adds to meaning. Go through the text and get children to note where they see a
colour being used. Ask them to discuss with their partner why it’s being used. Repeat. Finally get them to write in
their own words how colour was used to affect mood/setting/the reader etc within the text.
What Came In-Between? - This is a prediction activity. Take a segment of text, which can be clearly sequenced
into three parts. Remove the middle section of the text. Have the children read the first part and then predict
what might happen next. After this, have them read the third part. Has their perception of what happened in
the middle changed? Why? What clues did they use? Children can even write their own middle segment. At
the end of the session you should read the middle bit together.
Why That Word? - With this one you could get it down to just one sentence per session or even a few; however,
the more context the better. I really want us to zoom in on some particular word choices this week. Why did the
author pick these words? Why THAT specific word? Have a list of synonyms ready, as the idea is to unpick
vocabulary, not brainstorm it, and then discuss how a different word would have changed the meaning of the
passage. The phrase ‘authorial intent’ needs to be used across the school with the children.
Find and Copy - Children should find and copy words or phrases (and know the explicit difference between the
two) that show specific things in the texts. Have a look at some of the KS2 SATs for examples of these.
The One Word Character Summary - Pick a short text and read through it. Ask the children to summarise one of
the characters in one word. The challenge then is that the children must justify why they’ve picked this word,
using the text for evidence. This improves inference and explaining skills.
Fact Dump - An easy one for the end of a non- fiction lesson – use a strict time limit. Children should not refer
back to the text at this point – this is also to help improve memory skills.
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Appendix 5
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Appendix 6

Clarifying

Summarising

Questioning

Inference

Prediction

Retrieval

Decoding/
Fluency

EYFS

Progression in Reading at CJS
Year 1

Join in with well-known or
repeated phrases in stories
which are read to them.
Decoded and blend CvC
and then CCVC words.

Children read confidently by
decoding using the sounds
they have been taught so
far. They have a growing
number of words they can
read automatically.

Children can answer simple
recall questions about stories
without pictures or prompts.

Children can answer
questions about what has
just happened in a story.

Makes suggestions about
what might happen next or
how a story might end
based on events so far.
Innovate stories through role
play and small world play.

Year 2

Year 3

Children can read at a
speed of 90 words per
minute.
Children develop expression
when reading aloud,
particularly where
characters are speaking in a
story.
Children can explain their
understanding of
independent reading by
answering simple questions
about what they have just
read.

Fluency is developed by
choral reading in Whole
class reading and echo
reading in small groups
where needed.

Children make simple
predictions based on the
story and on their own life
experience. They can begin
to explain these ideas
verbally or though pictures.
Adults might scribe their
ideas.

Children make predictions
using their own knowledge
as well as what has
happened so far to make
logical predictions and give
explanations of them.

Children use relevant prior
knowledge to make
predictions and justify them.
They are taught the skill of
using details from the text to
form further predictions.

Children can infer meaning
about characters’ feelings
using pictures and verbally
link these to their own
experience.

Children make inferences
about characters’ feelings
using what they say and so
to infer basic points with
direct reference to the
pictures and words in the
text.

Children make inferences
about characters’ feelings
using what they say and so
to infer basic points and
begin, with support to pick
up on more subtle
references.

Children can infer
characters’ feelings,
thoughts and motives from
their stated actions. They
begin to justify them by
referencing a specific point
in the text.

With support, children can
generate simple questions
using who, when, what, how
and why.

Children can generate literal
recall questions. They are
taught how to ask questions
before, during and after
reading.

Children generate literacy
recall questions of their own
which go with the text they
are reading before, during
and after reading. Children
can use their own question
words and begin to be able
to change their questions as
they progress through the
text

Children generate a variety
of questions – recall and
inferential to help them
understand the text further.

Children recall and order key
events from the text. They
use a story line or narrative in
their role play and small
world play.

Children retell and order
events from the text. They
begin to discuss how events
are linked.

Children retell and order
events from the text. They
begin to discuss how events
are linked. They are able to
focus on the main content of
the story.

Children use talking about
books to clarify their thinking,
ideas and feelings.
Eg linking to their own
experiences.

Children discuss new word
meanings and link them to
words they already know.

Children begin to find the
meaning of new words using
the context of the sentence.
They use pictures to help
support this skill.
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Children begin to learn the
skill of ‘skim and scan’ to
retrieve details.
Children begin to use
quotations from the text.

Introduce the idea of ‘story
themes’
Love, friendship, revenge,
learn a lesson, good vs evil
etc.
Children begin to distinguish
between the important and
less important information in
a text. They are able to give
a brief verbal summary of.
Teachers begin to model
how to record
summary writing.
Children begin to find the
meaning of new words using
substitution within a
sentence.

Year 4

Year 5

Year 6

Children can read silently
and aloud, reading fluently
enough to gain the meaning
from the text, re-reading
where necessary. Children
can use expression
confidently when
reading aloud.
Children confidently skim
and scan texts to record
details, using relevant quotes
to support their answers to
questions.

Children can read silently. They recognise words
automatically and group words quickly to help them gain
meaning from what they read. Fluent readers read aloud
effortlessly and with expression. Their reading sounds natural,
as if they are speaking.

Children confidently skim
and scan, and also use the
skill of reading before and
after to retrieve information.
They use evidence from
across larger
sections of text.

Children confidently skim
and scan, and also use the
skill of reading before and
after to retrieve information.
They use evidence from
across whole
chapters or texts.

Children use relevant prior
knowledge as well as details
from the text to form
predictions and to justify
them. They are taught to
monitor these predictions
and compare
them with the text as they
read on.
Children can infer
characters’ feelings,
thoughts and motives from
their stated actions. They will
consolidate the skill of
justifying them using a
specific reference point in
the text.

Predictions are supported by
relevant evidence from the
text. Children confirm and
modify predictions as they
read on.

Predictions are supported by
relevant evidence from the
text. Children confirm and
modify predictions in light of
new information.

Develop the idea of story
themes.

Children can infer
characters’ feelings,
thoughts and motives, giving
one or two pieces of
evidence to support the
point they are making. They
begin to draw evidence
from more than
one place across a text.
Children actively generate a
variety of questions to focus
the reading and adjust
questions in light of evidence
from the text. Adults model
the use of critical thinking
skills that take the discussion
deeper and beyond the
text.

Children can infer
characters’ feelings,
thoughts and motives, giving
more than one piece of
evidence to support each
point made. They can draw
evidence from different
places across the
text.
Children actively generate a
variety of questions to focus
the reading and adjust
questions in light of evidence
from the text. They ask their
own critical thinking
questions that take the
discussion beyond the text.

Courage, overcoming
obstacles etc.
Children use skills developed
in year 3 and are able to
write a brief summary of
main points, identifying and
using important information.

Children begin to make
connections between
information across the text
and include this information
in their written summaries.

Children summarise
information from across a
text and link information by
analysing and evaluating
ideas between sections of
the text.

Children find the meaning of
new words using the context
of the sentence. They also
link new words to other
words they already know.

Children ‘read around the
word’ and explore its
meaning in the broader
context of a section or
paragraph.

Children ‘read around the
word’ and independently
explore its meaning in the
broader context of a section
or paragraph.

Children generate a variety
of questions – recall and
inferential and questions
about the deeper meaning
of a text to help them
understand the text further.
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Appendix 7 – Reading Reasoning Posters
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